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What does earning an academic degree in public health entitle you to? If you are lucky, a 

lifetime of professional growth and fulfillment. Public health is so broad that you will 

most likely find some niche that will allow you to make a contribution to the betterment 

of mankind. Yes, there are so many possibilities! But, where does one start? 

Your career in public health does not start when you have earned your degree. It should 

have already started while you were in college (possibly even high school), taking those 

courses that would provide you with the knowledge base that would serve as a 

foundation upon which to build on during your lifetime of learning and service as a 

public health professional. 

Presented in 4 parts, invited authors offer their pedagogical expertise in how to best 

prepare practitioners for tomorrow. This is not an easy task given that the focus for 

public health interventions tends to change over time. Part I, “The Public Health 

Teaching Continuum” provides a historical perspective in the development of public 

health education, which has grown to 64 accredited schools and 115 accredited 

programs of public health in 2017. 

Sullivan & Galea’s “Teaching Public Health” is a textbook meant for those who are 

interested in preparing individuals to enter the workforce as public health practitioners. 

Their vision for graduate public health education is based on three principles: 
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1. Public health education is relevant, authentic and practical 

2. Public health education is inclusive, 

3. Public health education is ongoing.  (p.10) 

“Public health demands professionals and leaders who are agile and adaptable, 

excellent communicators, skilled in the methods of public health science and practice, 

and both competent and confident with a natural inquisitiveness that enables them to 

continually learn and grow.” (p. 15) 

And, “…public health educators must provide a wide range of applied skills and an 

equally broad knowledge base for their graduates.” (p. 28). This would include “…a basic 

understanding (or, mastery depending on their academic level) of the broad range of 

technical public health skills including epidemiology, biostatistics, environmental 

health, health administration, health behavior change,…also possess crosscutting skills 

that are necessary for professional success, including teamwork, professionalism, 

problem solving, communication skills, and innovation, among others.”(p.28) 

Part II, in “The Public Health Teaching Continuum” R. Pack & R. Wykoff note, “The 

greatest difference from the liberal arts is that public health education must explicitly 

provide an educational experience that prepares its graduates with a defined set of 

practical skills necessary for success in a specific job market.” (p. 27). LD Arnold offers a 

broader approach to undergraduate public health education that should incorporate 

professional development so that graduates would be prepared to enter the workforce 

even if they should decide not to go on to graduate school. (p. 58). 

Adding associate-level public health education can be seen as diversifying the public 

health workforce because students attending community colleges tend to come from 

underserved communities. Graduates at this level would become Public health 

Generalists, with specialization, or health navigators. (K. Johnson & R. Riegelman, p. 

64, 66) 

The Master of Public Health (MPH) is the most recognized public health degree, and the 

most desired degree in public health training for health professionals. Today, numerous 

dual and combined degree programs include the MPH (i.e., MD/MPH, MBA/MPH, etc.) 

to broaden and supplement the primary degree. The most useful report was the 

summary of findings from the National Board of Public Health Examiners 2014 survey 

of MPH graduates about what knowledge, attitudes, and skills were needed in the 

workplace. Findings include: “The three most highly rated job tasks were: collecting 

valid and reliable data, using information technology for data collection, and 

employing ethical principles in the collection, use, and dissemination of data.”  (M. 

Diener-West, p. 84). 



E. Declercq provides an overview of the challenges in offering the DrPH, which is a 

doctoral-level practice-based degree that is becoming more popular but finds it hard to 

find its place in academia where the PhD dovetails better with higher education when it 

comes to research and funding for that activity. 

J. Lee’s “Lifelong Learning” chapter makes a case for a learning continuum from 

macrolearning (cognitive, broad concepts, principles, and practices) to microlearning 

(topical, problem-based), including numerous training resources. 

T. Uden-Holman looks at interprofessional education that encourages collaborative 

learning among students from various disciplines while raising the issue that this is hard 

between clinical and non-clinical students. 

Part III’s  “Innovation in Public Health Teaching” offered the opportunity for those 

teaching in public health programs to share their approaches to accommodating the 

growing diversity of the student population and how faculty is re-envisioning how to 

cover basic material while integrating the experiences students may be having as 

members of subpopulation groups.  

Active and collaborative learning promotes student engagement (Cardarelli,Carman, 

Conatser, p. 148); addressing cultural competency by using the classroom as a cultural 

experience that encourages a deeper understanding of shared meaning beyond racial 

and ethnic group behavior (Alexander, p. 161); refocusing courses to emphasize 

economic and political determinants of health rather than health behaviors to look at 

health equity made more sense as a student-centered approach in diverse classrooms 

(Conroy, atfelf,Herbert-Beirne, Jagai, Mitchell, p. 176).     

Kleinbaum offers some teaching tactics to make classrooms friendly, from making a 

good first impression, simplifying communication to the use of small group discussions, 

peer instruction, flipped classroom to the use of teaching assistants to learning 

management systems, distance learning and modern technology to present materials 

(pp. 188-192). Greece and Wolff offer a step-by-step approach to practice-based 

teaching by engaging community organizations (p. 203), while Kane advances using the 

case method to engage students in meaningful discussions (pp. 211-212). 

Linnan, Landfried, French and Moracco provide a comprehensive evidence-based 

description of their successful group-based service learning teaching approach, 

documenting the many capstone projects their students have completed over an 8-year 

period (pp. 234-235).  White and Breckenridge introduce the concept of collaborative 

learning, a more formalized approach to group projects. (p. 249) 

Classroom diversity is addressed by Cozier and Godley in how to deal with 

microaggressions and misunderstandings in classroom discussions in public health 



courses (p. 258). Gerber and Dolan advocate for service learning as part of the public 

health curriculum to allow students to actively engage with local communities (p. 269). 

Technology resources can foster active learning in today’s public health classroom. 

Lamort and Ryan provide an overview of these resources as well as additional tools for 

the faculty. Evans and Schwartz present the use of a teaching assistant program to 

provide doctoral public health students the opportunity to systematically increase their 

teaching responsibilities while completing their studies (pp. 290-291). Lang and Walker 

complete Part III with how course evaluations can be used to inform teaching strategies 

(p. 303). 

In Part IV, Valladares, Fisher Salgado, Snyder and Rabionet address the challenges of  

public health education in preparing future practitioners to function in interprofessional 

roles and the need to remember that life-long learning is necessary to keep up with the 

ever-changing needs of the communities they will serve for years to come.  

Finally, Galea and Sullivan summarize the contributions of the many authors who 

shared their experiences in teaching students across many geographic areas and 

communities and to remind us that public health education is an ongoing process for 

those who chose public health as the career path they would like to contribute to during 

their professional lives. 

This textbook is a wonderful introduction to the fascinating world of public health 

practice. It offers practical approaches to how educators who seek to teach in this field 

can use a variety of pedagogical approaches to reach and excite their students about a 

very challenging profession.  

As I write this review, the world is in the midst of combating the COVID-19 pandemic 

that started a new decade with much apprehension. It is also a wonderful opportunity 

for students to learn how public health is so much a part of our daily lives, and that 

without their future contributions to the field, the world would be less able to function 

on many societal levels. Those who have chosen to teach in the field of public health will 

find this textbook useful as they prepare their charges to meet the demands of 

professionals dedicated to ensuring the public’s health.   

 


